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The education forms the common mind, Just as the twig is bent, the tree's inclined.

Alexander Pope

Education... has produced a vast population able to read but unable to distinguish what is worth reading.

G. M.Trevelyan

Education is what survives when what has been learnt has been forgotten.

B. F. Skinner

The quotations from the wise and witty Britons are adduced to highlight the goals and importance of education throughout the English history.
So the question is: EDUCATION? FOR WHAT? The aim of my research work is to find the answer to the question: a perfect education is a necessity  rather than a luxury.The influence of system of education on the its quality.
Generally, the British educational system has developed in line with the more gener​al European context and the two systems today have much in common. Like their European peers, all British children in their mid-teens must get some schooling. Par​ents are required by law to see that their children receive full-time education, at school or elsewhere, between the ages of 5 and 16 in England, Scotland and Wales and 4 and 16 in Northern Ireland. First, like in Europe, compulsory education is free of charge, though parents may choose a pri​vate school and spend their money on edu​cating their children. About 93% of pupils receive free education from public funds, while the others attend independent schools financed by fees paid by parents. Second, both systems have three stages of school​ing, with children moving from primary school (the first stage) to secondary school (the second stage). The third stage (some​times called the tertiary level) provides fur​ther and higher education and includes col​leges of further education, technical col​leges, colleges of higher education, and universities.

There is, however, quite a lot that distin​guishes education in Britain from the way it works in other countries. The fiat im​portant distinguishing feature is the com​paratively little central control. There are several government departments responsible for education: the Department for Edu​cation and Employment (DfEE) in Eng​land, the Scottish Office Education and Industry Department, the Welsh Office Education Department and the Department of Education for Northern Ireland. None of these bodies exercises much control over the details of what actually happens in edu​cational institutions. Central government does not prescribe a detailed programme of learning, books and materials to be used, nor does it dictate the exact hours of the school day, the exact days of holidays, school's finances management and suchlike-All the details are left to the discretion of the individual school or of the Local Edu​cation Authority (the LEA).

Within this framework, the LEAs organ​ise and own the schools. They employ and pay the teachers. The LEAs have overall responsibility for the quality of teaching within these schools, the curriculum, though, is considered a professional matter and is left in the hands of those who were professionally trained, i. e. heads and teach​ers. Little wonder, the result is many va​riations in organising education from one authority to the next. Hence, the other important distinguishing feature of educa​tion in Britain: lack of uniformity.

I should say, these (and some other) distinctive char​acteristics of British education can be as​cribed, at least partly, to the public school tradition. The present-day level of "grass-root" independence as well as different ap​proaches to education have been greatly influenced by the philosophy that a (pub​lic) school is its own community. The 19th-century public schools, of which Eton, Harrow, Winchester and Westminster are among the most famous, educated the sons of the upper and upper-middle classes. The main aim of schooling was to prepare young men to take up positions in the higher ranks of the army and the Church, to fill top jobs in business, in the judiciary, the civil service and politics. To meet this aim the em​phasis was made on "character-building" and the development of "team spirit" (hence traditional importance of sports) rather than on academic achievement. Such schools were (and some still are) mainly boarding establishments (where children live as well as study), so they had a deep and lasting influence on their pupils. Consequently, public-school leavers formed a closed group entry into which was difficult, the ruling elite, the core of the Establishment.

It is worth noting here that the private school system, especially the top public schools, remains extremely influential in British society. Oxford and Cambridge, for example, draw almost half of their under​graduates from the private schools (some​times called "independent schools"), which only about 7% of children attend.


I have discovered within this framework, there are schools for those up to 13, generally called "prep schools", followed by the secondary or pub​lic school at 13. A minority of these private schools are boarding schools. It was cus​tomary for the upper classes to send their children away to school. This was in many ways subsidized by the state since many children going to these schools would be the children of army, navy or air force per​sonnel stationed abroad and their fees would be paid by the Ministry of Defense. Re​cently there was a recent sharp drop in the number of boarders caused by cuts in the armed forces with a consequent drop in fees to private sector. In fact, probably less than 3% of children are "boarders". So many of the boarding schools are now recruiting from abroad, especially from Far East (and Rus​sia!) to fill their places.


It goes without saying, private schools are very expensive, wheth​er they are day schools or boarding schools, so the pupils at them still are the children of the privileged social and intellectual elite. The situation is changing bit by bit. First, many parents who could afford to send their children to at least a day school actively choose not to do so. The growing number of children, including those from profes​sional and business homes, attend state schools. Second, the distinction between state and private or independent can be​come increasingly blurred especially in terms of funding. As has been mentioned, the pri​vate schools are subsidized publicly. On the other hand, there is a growing dependence of the state schools on private means — on donations from parents for essential goods such as books, equipment and even teachers; on sponsorship from industry, and on selling services such as renting sporting facilities or premises. And it is clear that, as schools move towards control over their own budgets, they will expected to improve their resources through external funding.

 
However, the difference may be best understood in terms of the degree of inde- pendence from government control, or in readiness to compete in the market conditions. In fact, one cannot understand the educational system in England and Wales without appreciating the role of those of- ten very rich and influential schools which remain financially independent of government and to which many influential people send their children.

         The 20th century brought education and its possibilities for social advancement within everybody's reach, and new, state schools naturally tended to copy the features of the public schools. So today, in a typically British fashion, learning for its own sake, rather than for any practical purpose, has still been - given a high value. As distinct from most European countries, a relatively stronger emphasis is on the quality of person that education produces rather than helping people develop useful knowledge and skill. In other words, the general style of teaching has been to develop understanding rather than acquiring factual knowledge and learning to apply this knowledge to specific tasks
  (though the situation is changing bit by bit).

       This traditional public-school approach, together with the above-mentioned dislike of central authority, also helps to explain another thing: the National Curriculum, whose purpose was to do away with the disparities in the type and quality of education, was not introduced until 1989 — much later than in other countries.

Pre-School and Primary Education

  
Within the traditional family pattern dominant in Britain through the whole 19th century and well into the 20th, women were century and well into the 20th, women were not encouraged to go out to work. Indeed, there was even a kind of stigma attached to working women. There was very much the feeling that their proper place was in the home looking after their husband, their children. Little wonder then that till the 1970s there was actually no countrywide  system of nursery (or pre-primary) schools there were a few state kindergartens, some private kindergartens for under-four-year- olds. In some areas there were nurse: schools and classes for four-year-olds (or, in England, reception classes in prima: schools). These provided informal education and play facilities a few hours a week, but they were not compulsory and only 25% of three- or four-year-olds attended them. There were also some pre-school playgroups organised and paid for by parents themselves where children were brought twice a week for an hour or two.

 
 With 45% of women now going out to work, the present Labour government has made expanding pre-school education a priority. Since September 1998 it has pro​vided free nursery education in England and Wales for all four-year-olds whose parents want it.

 
To rectify the situation, Local Education Authorities, in partnership with private nurs​eries, playgroups and schools, have drawn up "early years development plans" of pro​viding four-year-olds with basic skills of reading, writing and arithmetic. The plans are designed to show how co-operation be​tween private nurseries, playgroups and schools can best serve the interests of chil​dren and their parents. In addition, the gov​ernment aims to establish "early excellence centres" designed to demonstrate good prac​tice in education and childcare.

Normally, the average child begins his or her compulsory education at the age of 5 starting primary school. There are infant schools for children between the ages of 5 and 7 and junior schools for those between the ages of 8 and 11.

For the first two years of schooling (5— 6) children are expected to learn to read and write, to do simple sums, to learn basic practical and social skills, and to find out as much as they can about the world through stories, drama, music, crafts and through physical exercise. As one British education​alist put it, "A good infant school is rather like the older years in a good Soviet-time kindergarten, except that much more em​phasis is put on reading and writing, and children are perhaps more strongly encour​aged to do and make things themselves."
It is assumed that most children can read by the time they start their third year of schooling. Some of them will be fluent, others will still need help, for school work now depends on reading and writing. From 7 to about 11 or 12, children are at school where the class teacher is still a central fig​ure for them, because he or she teaches many basic lessons. But increasingly there is emphasis on subjects with subject teachers. There will be probably a special teacher for maths, another for crafts, an​other for French, if French is provided at this age. But at these ages, except perhaps for maths, children are not usually divided into different levels of ability. However, within each class there may be several dif​ferent groups, each working on a different part of the subject, requiring different in​tellectual understanding.

Classroom work is often done in an in​formal manner. Children work at tables, and move around fairly freely in the course of studying a practical topic. Such learn​ing methods are the pride of many Eng​lish teachers, parents and educationalists, and the despair of others. Do children learn essential skills and knowledge best if they are sitting in rows listening to the teacher in front of the blackboard, or if they can follow their own inclinations and work in their own way at their own pace? Of course, an obvious answer is that a mixture of both methods is probably best — and probably most often practised — but the discussions tend to divide people into opposing camps.

At about 11 or 12 children move to a new school, usually a "comprehensive" that will accept all the children from three or four neighbouring junior schools. Changing to the "big" school is a great moment in life for them.

Secondary Education

The above-mentioned lack of uniformity manifests itself in a variety of types of schools providing secondary education: the system of secondary schools in England and Wales is rather complicated. The majority of pupils attend non-selective comprehen​sive schools. These largely take pupils with​out reference to ability or aptitude and pro​vide a wide range of secondary education for all or most children in a district. Com​prehensive schools take pupils in the 11 to 18 age-range. In addition there are middle schools (from 8 to 12 or from 9 to 13), and also there are some parts of the country which have retained selection at the age of 11, after which a minority go to the more prestigious grammar schools (there remain today 166 grammar schools) and the ma​jority go to secondary modern schools.

Before 1965 a selective system of secon​dary education operated throughout Eng​land. Under that system a child of 11 had to take an exam (known as "an 11-plus") which consisted of intelligence tests cover​ing linguistic, mathematical and general knowledge and which was to be taken by children in the last year of primary school​ing. The object was to select between aca​demic and non-academic children. Those who did well in the examination went on to a grammar school, while those who failed went to a secondary modern school or tech​nical college. Grammar schools prepared children for national examinations such as the General Certificate of Education (GCE) at ordinary and advanced levels. These examinations qualified children for the better jobs, and for higher education. The edu​cation in secondary modern schools was based on practical schooling, which would allow entry into various skilled and unskilled jobs.

It should be add, many people complained that it was wrong for a person's future to be decided at so young an age. The children who went to "secondary moderns" were seen as "fail​ures". Moreover, it was noticed that the children who passed this exam were almost all from middle-class families. The Labour party, among other critics, argued that the 11-plus examination was socially divisive, increasing the inequalities between rich and poor and reinforcing the class system.

When the Labour party returned to power, the government in 1965 abolished the 11-plus and tried to introduce the non​selective education system in the form of comprehensive schools, that would provide schooling for children of all ability levels and from all social backgrounds, ideally under one roof. The final choice between selective and non -selective schooling, though, was left to Local Education Autho​rities that controlled the provision of school education in the county. Some authorities decided for comprehensives, while others retained grammar schools and secondary moderns.

When the Conservative government came to power in 1979 it found that the British educational system was not responsive to the rapidly changing economic and social conditions in the country. Drastic steps were to be undertaken to bring the level of edu​cation in line with modern economic con​ditions. Therefore new legislation was passed giving the government powers to exercise greater influence over what happens in schools. The 1988 Education Act legislated a National Curriculum and a system of National Assessment at the ages of 7, 11, and 14, using attainment targets which all children should normally be expected to reach at these different ages in different subjects — especially in English, mathemat​ics and science.

          In addition, other major changes were made to establish greater control over the organisation and content of education.
Schools were given the right to decide whether to remain as LEA-maintaine: schools or to "opt-out" of the control of the LEA and put themselves directly under the control of the government department in London. These "grant-maintained" schools (GMS) were financed directly central government. The government significantly reduced the power of 1 authorities by transferring the managem of schools from the LEA to the schools themselves (known as the "local man​agement of schools" or LMS). Other im​portant initiatives of the government were the encouragement of business represen​tatives (future employers) on governing bo​dies of schools and a range of measures which gave employers a greater say in the purposes which the schools were expected to serve.

The above-mentioned changes, reflecting the new philosophy, were criticized as edu​cation was more and more managed as par. of the drive to be more economically com​petitive. There appeared the new language of education that was drawn from an en​tirely different activity, that of business and management: the language of control, de​livery, inputs and outputs, performance in​dicators, defining products testing against product specification, etc. This was the lan​guage obviously inappropriate to the devel​opment of thinking, enquiring, imagination, creativity and so on. In this managerial "philosophy", the relationship between teacher and learner was understood and interpreted as "delivering a service". The role of the teacher in this context is re​duced to that of a "technician" of some​one else's curriculum.

The present-day Labour government, who generally stands in favour of decentraliza​tion and devolution, believes that local au​thorities understand local conditions better and that they are more directly responsible to the parents for the children they edu​cate. Thus, new legislation was passed to restore the pre-1980s arrangement. Under the 1998 School Standards and Framework Act, from 1 September 1999 all state school education is again provided by Local Edu​cation Authorities with the ending of the separate category of grant-maintained sta​tus.

A comparatively recent development in education has been grant-maintained or voluntary-aided secondary schools, called "city technology colleges" (CTCs). In 1999 there were 15 CTCs in England. These are non-fee-paying independent secondary schools created by a  partnership of govern​ment and private sector sponsors (which means that they are outside LEA control). The promoters own or lease the schools, employ teachers, and make substantial con​tributions to the costs of building and equip​ment. The colleges teach the National Cur​riculum, but with an emphasis on mathe​matics, technology and science.

There should also be mentioned another type of schools, called "specialist schools". The specialist schools programme in Eng​land was launched in 1993. Specialist schools are state secondary schools specializing in technology, science and mathematics; mod​ern foreign languages; sport; or the arts — in addition to providing the full National Curriculum.

State schools are absolutely free (includ​ing all textbooks and exercise books) and generally co-educational.

Under the National Curriculum far greater emphasis at the secondary level is laid on science and technology. Accordingly, ten subjects have to be studied: English, his​tory, geography, mathematics, science, a modern foreign language (at secondary le​vel), technology (including design), music, art, and physical education (PE). For spe​cial attention there were chosen three of these subjects (called "core subjects"): Eng​lish, science, mathematics (and sometimes, in the secondary schools, a foreign lan​guage). Seven other subjects are called "foundation" or "statutory subjects".1 Be​sides, these and other subjects are grouped into departments and teachers work in teams to plan work.

Most common departments in compre​hensive schools across the country are:

-
Humanities Department: geography, me​dia studies, history, economics, English literature, drama, PE, social science;

-
Science Department: chemistry, physics, biology, mathematics;

- Language Department: German, French, English language;

-
Craft Design and Technology Department: information and communications techno​logy, computing, home economics, and photography.

The latter department (often known as CDTD) brings together the practical sub​jects like cooking, woodwork, needlework and metalwork with the new technology used in those fields. Students might design a T-shirt on computer using graphics software and make up the T-shirt design. Students might also look at ways to market their prod​uct, thus linking all disciplines. This sub​ject area exemplifies the approach to learn​ing introduced by the National Curricu​lum.
Preparing young people for adult life means not only preparing him or her for economic competition. Schools are re​quired to prepare them for living the life of a good citizen, of a father or mother, of involvement in social and political activi​ty. Schools have responded with pro​grammes of social education, citizenship and parenthood, sometimes called "Per​sonal and Social Education" (PSE) or "pas​toral" care. Education in areas related to life skills include, among other things, look​ing at drug abuse, discussing physical changes related to puberty, sex education and relationships. There are usually one or two lessons a week, from primary school through to sixth form, and they form an essential part of the school's aim to pre​pare students for life in society.

I have learnt, that education in Britain is not solely con​centrated on academic study. Great value is placed on visits and activities like orga​nising the school club or field trips, which are educational in a more general sense. The organisation of these activities by teach​ers is very much taken for granted in the British school system. Some teachers give up their free time, evenings and even week​ends to do this "unpaid" work. At Christ​mas teachers organise concerts, parties and general festivities. It is also considered a good thing to be "seen" to be doing this extra work since it is fairly essential for se​curing promotion in the school hierarchy.

Classes of pupils are called "forms" (though it has recently become common to refer to "years") and are numbered in se​condary school from one to six, beginning with first form. Nearly all schools work a five-day week, and are closed on Saturdays. The day starts at about nine o'clock with three hours of lessons (divided by short breaks) in the morning and two more hours of lessons after the lunch break. School normally finishes between three and four, for younger children the day is shorter. The lunch break or "dinner hour" usually lasts about an hour-and-a-quarter. Nearly two-thirds of pupils have cheap meals provided by the school. Parents pay for this, except for the 15% who are rated poor enough and have it for free. Other children either go home for lunch or take sandwiches.
Instead of one long holiday in the summer with very short breaks at other times, as in the rest of Europe, English schools usually divided their year into three “terms”, starting at the beginning of September.
	Autumn term
	Christmas holiday (about 2,5 weeks)
	Spring term
	Easter holiday (about 2 weeks)
	Summer term
	Summer holiday (about 6 or 7 weeks)


"Streaming", i. e. dividing pupils into dif​ferent groups according to ability, is prac​tised in many schools. A few Local Educa​tion Authorities still send bright children to one school and slow learners to another (to a grammar school and a secondary mod​ern school, respectively), but now that the vast majority of schools are comprehensive (i. e. accept children of all abilities) the decisions have to be made within the schools. Very few teachers believe that it is possible to educate children of all abilities together if some are going to study advanced mathematics, for example. On the other hand, few teachers want to go back to rigid streaming where children were kept apart, and those at the bottom were always at the bottom. Rigid streaming is considered re​actionary in England and unfair to children who are denied opportunities for educational advancement because they are put into cat​egories at an early age. However, it is eas​ier to organise special help for slower chil​dren if they are all together in one group. And clever children like to work with clever children. So the schools are always facing a dilemma. The most common solution is to organise children into both classes of mixed ability and groups of similar ability, and to organise timetables in which they are mov​ing between classes and groups.

When they reach the age of 14—15, in the 3rd or 4th form, pupils begin to choose their exam subjects (called subject "op​tions") and work for two years to prepare for their General Certificate of Secondary Education (GCSE) qualifications. The exams are usually taken in the 5th form at the age of 16, which is a school-leaving age. Russian schoolchildren sometimes believe that life in British schools must be wonder​ful because pupils decide for themselves what they are going to study. Life is not quite so simple! The GCSE must be taken in "core subjects", plus three, four or five other subjects (usually chosen in discussion with teachers, from a list). But there is no "free choice" because of the timetables and demands for a coherent education. One of the subjects must be practical, another must be part of "social studies" — geography, history, etc. Academic pupils will be able to choose mostly academic subjects, those who find school work more difficult can concen​trate on practical and technical subjects.

The actual written (and sometimes prac​tical) exams (sometimes two papers in each subject) are set by independent examina​tion boards, and are marked anonymously by outside examiners, though they must be approved by the government and comply with national guidelines. There are several examination boards in Britain and each school decides which board's exam its pu​pils take.

Most exams last for two hours; marks are given for each exam separately. There is a complicated (and changing) system of mark​ing. Exams are usually marked out of 100 and then are "converted" into grades from A to G (grades A, B, C are considered to be "good" marks). This means that there is far less subjective impression of whether this or that pupil deserves a good mark or a not-so-good mark.

Education and Training after 16

16 is a crucial age for a school-leaver because he or she has to make key deci​sions as to his or her future life and career. The government has stated that all young people should have access to high-quality education and training after the age of 16. Young people have two routes that they can follow — one based on school and college education (with about 70 % of pupils choos​ing to continue in full-time education after 16), and the other on work-based learning. There are a number of choices or "path​ways" for them: the academic "A" Level (see below), the educationally broader Ge​neral National Vocational Qualifications (GNVQ), and the work-specific National Vocational Qualifications (NVQ).

Those wishing to go on to higher educa​tion stay on for two years more into the sixth form (17-year-olds in the "lower sixth" and 18-year-olds in the "upper sixth"). If their schools do not have the sixth form or do not teach the desired subjects, pupils may choose to go to a sixth form college. The pupils then prepare to take the General Certificate of Education Advanced Level ("A" Level, for short). "A" Level is taken in single subjects, usually not more than three — a very specialised post-16 educa​tion compared with that of most countries. These three separate subjects, usually re​quired for going on to university, are stud​ied in great depth.

"A" Levels are generally seen to be the guarantee of high standards and constitute a preparation for university where tradition​ally students have concentrated in just one or two subjects to get the single or double subject honours degree. Good "A" Level passes are now essential because the com​petition for places in the universities and other colleges has become much stiffer.

Since 1988 there has been introduced a new level of examination: the Advanced Supplementary (AS) exam, which is worth half an "A" Level and usually involves year's study. This means that brighter pupils who wish to study more than two or three subjects in the sixth form, can a combination of "A" and "AS" Levels. They can broaden their educational experience with a "contrasting" subject: an "A" Level arts student, for example, can still study science subjects at AS level or a science specialist might study a foreign language. Occasionally, a student may select a wider range of subjects, each representing half the equivalent of an "A" Level course.

As has been pointed out above, the concentration upon a few subjects reflects degree of early specialisation in the British system, which has recently become a subject of great debate. Some teachers and educationalists support the present "deep" education as it means that when pupils start their university course they are already much more advanced than undergraduates other countries, and a first degree in three years is common practice. The system is very convenient for universities, too. Thus, "A" Levels have been referred to as "jewel in the crown" or the "flagship” of the system by its proponents. Its critics, on the contrary, argue that the present “A” and "AS" Level system is in need of reform. First, it limits the choice of subjects at 16 and 17 years, a time when adolescents should be encouraged to receive a more general education. Second, approximately 30 % of students either drop out or fail — a massive failure rate among a group of young people from the top 30 % of academic achievement who find that after two years they have no qualification. Third, concentration on academic success leaves little room for the vocationally relevant s. and personal qualities stressed by those employers who are critics of educational system. Therefore, there is a lot of pressure for reform of the "A" Level system.

The next path of education is avail for those young people who want to on in schools for the period between It 18, but not just do academic work. Along a general education they want also to study for examination that lead to professional training or vocational qualifications (by way of “preparation for adult life”).
To this end in September 1992 there were introduced the General National Vocational Qualifications (GNVQ). The GNVQ cours​es are based on the needs of both the young people themselves and of the society they are entering. The courses are mainly un​dertaken by young people in full-time edu​cation between the ages of 16 and 18 and focus on vocational skills such as business and finance, information and technology. In a way, the GNVQ are intended as an alternative to "A" Level for those who want a more relevant and practical extension of their learning. There are three GNVQ le​vels — Advanced, Intermediate and Foun​dation. An Advanced GNVQ requires a level of achievement broadly equal to two GCE "A" Levels. Most commonly the GNVQ courses are studied at colleges of further education but more and more schools are also offering them.


Still another path is for those who have limited educational ambitions, for those who want to enter the adult life ready for a job. Vocational courses are concerned with the teaching of job-related skills. They can be based in industry, and "open learning" tech​niques makes this increasingly likely, al​though in the past, they were normally taught in colleges of further education, with -indents given day release from work. Vo​cational training has not been an activity for schools. But some critics thought that schools should provide it for non-acade​mic pupils. To achieve this, there were several initiatives, a major one being the Tech​nical and Vocational Education Initiative ( back in 1982) in which schools received money if they were able to build into the curriculum vocationally-related content and activities — more technology, business stud​ies, industry-related work and visits, etc. In 1994 the National Curriculum was reformed, providing opportunities for vocational stud​ies to be introduced at 14.


But the real changes in vocational train​ing were to be seen outside the schools. The curriculum in colleges of further edu​cation has been closely determined by vo​cational bodies that include representatives from industry and commerce, trade unions and professional bodies. They decide what the student should be able to do in order to qualify as, say, a plumber or a hairdresser.


Vocational training has always had a rel​atively low status in Britain. The "practi​cal" and the "vocational" have seldom giv​en access to university or to prestigious or professional jobs as they do, say, in West Germany. Those for whom a more voca​tionally relevant course has been appropri​ate have not been encouraged to continue in full-time courses. Indeed, Britain was until recently unique among the major in​dustrial nations in having a majority of its students leave full-time education at the age of 16. It was essential, therefore, to do more than to provide resources for youth train​ing, often at the reluctant expense of the employers. The government decided that the new system should start with qualifications. It set out to define more precisely and more systematically the competences required at different levels and in different areas of employment, and to do this in co-opera​tion with the employers, thereby ensuring progression and status for these qualifica​tions. What should matter is not the course one has been on or the institution one has been a student at, but one's ability or "com​petence" to do a job. These job-specific qualifications, created in 1986, are called National Vocational Qualifications (NVQ). The NVQ are based on national standards of competence and can be achieved levels 1 to 5:

· Level 1 — Foundation;

· Level 2 — Basic craft;

· Level 3 — Technician, advanced craft, supervisor;

· Level 4 — Higher technician, junior management;

· Level 5 — Professional, middle manage​ment.


With Britain's new enthusiasm for con​tinuing education, far fewer 16-year-olds now go straight out and look for a job. About a third of them still take this option, how​ever. The importance of creating a "gap" in their education is ever appealing to young people in Britain. Experience outside class​room is also valued since it demonstrates maturity and a willingness to be indepen​dent.


The first step for young people entering the job market is their local job centre or careers office. Some school careers advi​sors teach such skills as filling out a curric​ulum vitae (CV) or writing letters applying for jobs which is a problem for many young people. Youth workers of Youth Service organisations also can give advice and counseling. A large number of 16- and 17-year-olds enter Youth Training Pro​grammes established by the government as a means of helping young people to gain vocational experience. The government guarantees a place on the scheme to every​body under 18 who is not in full-time edu​cation or employment. Such programmes cover a wide range of vocational skills from hairdressing to engineering.

Recent Changes
In conclusion I should say, the educational system — its organisa​tion, its control, its content — is changing rapidly to meet the perceived needs of the country — the need to improve standards and to respond to a rapidly changing and competitive economy.
First, there is greater central control over what is taught.

Second, there is an attempt to be respon​sive to the economic needs of the country, with an emphasis on vocational studies and training.

Third, there is a rapid expansion of those who stay on in education beyond the com​pulsory age of 16, making use of the "three-track system" of "A" Level, GNVQ and NVQ.

Fourth, although the content of educa​tion is centrally controlled, its "delivery" pays homage to the "market" by encourag​ing choice between different institutions so that funding follows popular choice (i. e. the more popular the school with parents, the more money it gets), thereby providing an incentive to schools and colleges to im​prove their performance.
So, the system of education influences on its quality, that’s why a perfect 

education is a necessity rather than a luxury. Education must produce a vast population able to read and able to distinguish what is worth reading.
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